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RACIAL EQUITY ANALYSIS TOOL 
It is the responsiblity of the Mukilteo School District to provide Equity Access and Opportunity 
for every student.  Understanding how individual identities such as race, language abilities, 
disabilities, socioeconomic status, country of origin, sexual orientation, and gender intersect 
with education will allow us to eliminate inequities and disproportionality.  

The Racial Equity Analysis Tool focuses on disrupting systemic disparities and creating equitable 
outcomes in the following: 

• procedures (that negatively impact vulnerable and marginalized students) 
• perspectives (focus on sociocultural perspectives to cultivate innate talents) 
• practices (inclusive leadership that eliminates the predictability of who fails and who 

succeeds).  

This means differentiating resource allocations, within budgetary limitations, to serve students 
with the support and opportunities they need to succeed academically.  

This tool lays out a process and a set of questions to guide the development, implementation, 
and evaluation of significant policies, programs, practices or decisions to address the impacts 
on racial equity issues.  By utilizing this tool, the Mukilteo School District aims to (a) provide a 
common vocabulary and protocol for evaluating policies, programs, practices and decisions for 
equity and (b) produce policies, and programs which will result in more equitable outcomes. 

• The use of this tool may not be linear. For example, users may want to start with 
question 3 in order to ensure they have a clear understanding of the community 
conditions that may be impacted by the implementation of this policy. 

• That after the use of the tool, changes in policy may not be needed. However, the 
procedures associated with that policy may need to be created or enhanced to ensure 
equity can be achieved.  

The following questions will be considered for evaluating policies, programs, practices and 
decisions: 

1. What is the title of policy, program, practice or decision? provide a  short description. 
 
Block Scheduling for the upcoming school year 2020-2021 
 

2. What are the intended results or outcomes? 
The purpose of this evaluation is to determine the impact block scheduling has on 
student academic achievement, attendance, and our administrators and teachers. 
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3. Who are the racial/ethnic and under-represented groups affected by this policy, program, 

practice, or decision? What are the potential impacts on these groups and how do you 
know this? 
Students furthest from educational justice and our students with learning disabilities may 
be especially disadvantaged by the longer classes of block scheduling.  
 
Although, our EL students could potentially have more opportunity to acquire language 
skills. From a language development perspective and even from a brain development 
perspective, we know that language development is a social construct, and with proper 
safety protocol in place during the pandemic, like sitting 6-feet apart or working outside, 
students can be with each other and have lots of peer interaction for a longer period of 
time.  
  
Students taking all of their English, Math, Science, or other topics in one semester may 
experience a significant gap before taking the next course in that series, whereas 
students under traditional schedules experience gaps no longer than 3 months (summer 
vacation). 
 

4. What are the specific strategies for decreasing inequity and/or increasing student 
achievement?  
Compared to traditional scheduling that allows only 50 minutes of class time, block 
scheduling allows classes to extend to 90 minutes. As a result, teachers have more time 
to engage their class in various teaching modalities; instead of just giving a lecture, for 
example, they lead their students through small group discussions, role plays, film 
showings and restorative practices. 
 
This can help dispel boredom among the students while catering to those who have 
different learning styles. 
 

5. How do the specific strategies work to decrease inequity and increase student 
achievement? 
Block scheduling allows students to have fewer classes per day, which means they’ll deal 
with less information throughout the day and will have less homework to tackle at night. 
This greatly reduces their stress levels and makes learning easier and more enjoyable for 
them. 

 
6. Does this policy, program, practice, or decision worsen existing disparities or produce other 

unintended consequences? 
 

a. How does it increase opportunity and/or access for those who historically have been 
excluded? 



 

Adapted from Portland Public Schools, Seattle Public Schools 

Students have more time for reflection and less information to process over the 
course of a school day. 
 

b. How does it limit opportunity or negatively impact students and families who have 
historically been underserved? 
For students who like variety, block scheduling can result to a monotonous day since 
they have to take fewer classes but spend longer time in them. This makes it hard for 
students to concentrate on their lessons. 
 
Block scheduling may not be effective in of itself and that other interventions may also 
be necessary to produce meaningful improvement for students of low socioeconomic 
status and ethnic minority students. 
 
 

c. Does it produce other unintended consequences for marginalized groups? 
Stakeholders? 
Again, with block scheduling and longer classes classes, teachers who have not taught 
in block before will need additional tools to assist in how to pack more lessons into 
one session.  
 
Students who becomes absent for a day, with block scheduling, it would be as if they 
actually missed two days’ worth of lessons or even more. Missing a week of school 
due to sickness, stress, or other unexpected events, under block scheduling can be like 
missing several weeks under traditional scheduling. If the course is a challenging, 
content-based course like math or foreign language, catching up may be extremely 
difficult for our students. 
 
How will schools help students who miss several days of school and get far behind? 
 
How will we support students transferring into our schools who comes from a 
traditional schedule or out of our schools into a school with traditional schedules? 
 
 

7. How were stakeholders (i.e. members of the communities affected by this policy, program, 
practice, or decision) intentionally engaged? Were they informed or invited to 
collaborate/co-design the policy, program, practice?  
4500 participants made up of students, family, staff, and community members shared 
their thoughts, input and feedback about safely reopening school through a platform 
called, ThoughtExchange. Key Communicators were invited to participate in focus groups, 
answering the question, “What would a successful start of the 2020-21 school year look 
like for your family?”  
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a. Why was this path chosen and how does it impact the stakeholders affected? 
Based on information gathered from teachers, parents, and staff. We found it critical to 
involve all voices for those impacted by this change.  

Stakeholders (name, organization, etc) Inform Collaborate Co- Design 
 
Teachers/Administrators 
 

   

 
Students/Families 
 

   

 
Community Members 
 

   

 
8. How does this practice work to address and eliminate structural racism? 

In block scheduling, a teacher sees fewer students during the day, thereby giving them the 
ability to spend more time with each student to develop a deeper relationship. A strong, 
culturally competent and responsive teacher with more time with students could potentially 
have a greater positive impact on students of color. The opposite could occur as well.  

 

9. How does this explicty make changes within the organization to eliminate institutional 
racism? 

Because of the increased span of teaching time, longer culturally responsive learning and 
anti-racism activities can be implemented in one class period. 

 
10. How will strategies be adjusted regularly to keep pace with changing community needs and 

racial demographics? 

With things constantly changing during a global pandemic, adapatability to change will be 
critical.  

 
11. Is there any additional information that could be added to strengthen the policy or 

practices? 
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Over all, in light of the risks of maintaining a mixed schedule spread throughout the year, it 
could very well be our district’s civic and moral responsibility to move to block scheduling in 
order to minimize the spread of COVID-19.  

In addition, with block scheduling, schools will need to implement stronger systems and 
resources for keeping in touch with families and supporting students who are absent from 
class. I also believe there needs to be instructional PD around Culturally Responsive Teaching 
and models (especially for teachers who have never taught block) for how a class within a 
block schedule can be implemented. 

 

GLOSSARY: 

Ableism: The individual, cultural, and institutional beliefs and discrimination that systematically 
oppress people who have mental, emotional and physical disabilities. 

Ageism: The individual, cultural, and institutional beliefs and discrimination that systematically 
oppress young and elderly people. 

Anti-Racism: Beliefs, actions, movements, and policies adopted or developed to oppose racism. 

Classism: The institutional, cultural, and individual set of beliefs and discrimination that assigns 
differential value to people according to their socio-economic class; and an economic system 
which creates excessive inequality and causes basic human needs to go unmet. 

Co-Design: An approach to design attempting to actively involve all stakeholders (e.g. 
employees, partners, customers, citizens) in the design process to help ensure the result meets 
their needs and is usable. 

Collusion: Ways that members of agent and target groups think and act, often unconsciously, 
that support oppressive systems and maintains the status quo. 

Culturally Responsive: Recognize the diverse cultural characteristics of learners as assets. 
Culturally responsive teaching empowers students intellectually, socially, emotionally, and 
politically by using cultural referents to impart knowledge, skills, and attitudes. 

Culture: The ways that we each live our lives; including values, language, customs, behaviors, 
expectations, ideals governing childrearing, the nature of friendship, patterns of handling 
emotions, social interactions, notions of leadership, etc. 

Discrimination: The unequal allocation of goods, resources, and services, and the limitation of 
access to full participation in society based on individual membership in a particular social 
group; reinforced by law, policy, and cultural norms that allow for differential treatment on the 
basis of identity. 
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Disproportionality: Over-representation of students of color in areas that impact their access to 
educational attainment. This term is a statistical concept that actualizes the disparities across 
student groups. 

Diversity: The wide range of national, ethnic, racial and other backgrounds of U.S. residents and 
immigrants as social groupings, co-existing in American culture. The term is often used to 
include aspects of race, ethnicity, gender, sexual orientation, class and much more. 

Embedded Racial Inequality: Embedded racial inequalities are also easily produced and 
reproduced―usually without the intention of doing so and without even a reference to race. 
These can be policies and practices that intentionally and unintentionally enable white privilege 
to be reinforced. 

Engagement: The act of engaging : the state of being engaged. Emotional involvement or 
commitment 

Ethnicity: Refers to cultural factors, including nationality, regional culture, ancestry, and 
language. 

Equity: Equity in education is the notion that every student will receive the necessary resources 
they need individually to thrive in Mukilteo schools regardless of race, ethnicity, religion, 
language, disabilities, socioeconomic status, country of origin, immigration status, sexual 
orientation, gender, and gender identity. 

Heterosexism: The belief that heterosexuality is the only normal and acceptable sexual 
orientation. Now encompasses the individual, cultural, and institutional beliefs and 
discrimination that systematically oppress lesbian, gay, bisexual, transgender, queer (LGBTQ) 
people. 

Homophobia: An irrational fear of or aversion to homosexuality or lesbian, gay, bisexual, 
transgender, queer (LGBTQ) people. This is how we use to refer to the oppression of LGBTQ 
people and now we consider it heterosexism. 

Implicit Bias: An implicit bias is any unconsciously-held set of associations about a social group. 
Implicit biases can result in the attribution of particular qualities to all individuals from that 
group, also known as stereotyping. 

Institutional Racism: Institutional racism refers specifically to the ways in which institutional 
policies and practices create different outcomes for different racial groups. The institutional 
policies may never mention any racial group, but their effect is to create advantages for whites 
and oppression and disadvantage for people from groups classified as non-white. 

Intersectionality:  The complex, cumulative way in which the effects of multiple forms of 
discrimination (such as racism, sexism, and classism) combine, overlap, or intersect especially in 
the experiences of marginalized individuals or groups 

Involvement: The fact or condition of being involved with or participating in something. 
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Marginalized Communities: Marginalized community refers to an individual, community or a 
part of the society which is excluded from the whole society. The marginalized communities are 
not granted the same rights, opportunities and resources such as healthcare, employment, etc. 
which are normally enjoyed by the members of the dominant society. 

Opportunity Gap: The lack of opportunity that many social groups face in our common quest 
for educational attainment and the shift of attention from the current overwhelming emphasis 
on schools in discussions of the opportunity gap to more fundamental questions about social 
and educational opportunity. 

Oppression: When an agent group, whether knowingly or unknowingly, abuses a target group. 
This pervasive system is rooted historically and maintained through individual and 
institutional/systematic discrimination, personal bias, bigotry, and social prejudice, resulting in 
a condition of privilege for the agent group at the expense of the target group. 

Prejudice: A judgment or belief that is formed on insufficient grounds before facts are known or 
in disregard of facts that contradict it. Prejudices are learned and can be unlearned. 

Privilege: Unearned access to resources (social power) that are only readily available to some 
people because of their social group membership; an advantage, or immunity granted to or 
enjoyed by one societal group above and beyond the common advantage of all other groups. 
Privilege is often invisible to those who have it. 

Race: A social construct that artificially divides people into distinct groups based on 
characteristics such as physical appearance (particularly color), ancestral heritage, cultural 
affiliation, cultural history, ethnic classification, and the social, economic and political needs of 
a society at a given period of time. Racial categories subsume ethnic groups. 

Racial Equity: Racial equity is the condition that would be achieved if one's racial identity is no 
longer predicted, in a statistical sense, on how one fares. When we use the term, we are 
thinking about racial equity as one part of racial justice, and thus we also include work to 
address root causes of inequities, not just their manifestation. This includes elimination of 
policies, practices, attitudes and cultural messages that reinforce differential outcomes by race 
or fail to eliminate them. 

Racism: The individual, cultural, and institutional beliefs and discrimination that systematically 
oppress  people of color (Blacks, Latino/as, Native Americans, and Asians). 

Religionism: The individual, cultural, and institutional beliefs and discrimination that 
systematically oppress non-Christians, which includes Anti-Semitism and Islamophobia. 

Sexism: The individual, cultural, and institutional beliefs and discrimination that systematically 
oppress women. 

Social Power: Access to resources that enhance one’s chances of getting what one needs in 
order to lead a comfortable, productive and safe life. 
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Stakeholders: Students, families, and community groups impacted by any proposed policy, 
program, practice, or decisions that are made by the Mukilteo School District. 

Structural Racism:  The structural racism lens allows us to see that, as a society, we more or 
less take for granted a context of white leadership, dominance and privilege. This dominant 
consensus on race is the frame that shapes our attitudes and judgments about social issues. It 
has come about as a result of the way that historically accumulated white privilege, national 
values and contemporary culture have interacted so as to preserve the gaps between white 
Americans and Americans of color. 

White Privilege: A term used to identify the privileges, opportunities, and gratuities offered by 
society to those who are white.  

Underserved Students: Students whom systems have placed at risk because the systems have 
operationalized deficit-based thinking. Deficit thinking is the practice of having lower 
expectations for certain groups of people based on demographics or characteristics that they 
share. In doing so, an “at-risk” narrative is formed, in which students navigating poverty, 
culturally and linguistically diverse students, and/or historically underserved groups, and their 
families are pathologized and marginalized. This includes students who are treated differently 
because of their gender, race, sexual orientation, dis/ability, and geographic location. Many 
students are not served well in our education system because of the conscious and unconscious 
bias, stereotyping, and racism that is embedded within our current inequitable education 
system. 

 
 


